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civilized by the application of those same methods. Other
factors which contributed to the need of developing a science
of educational method and of educational administration
were (1) the prevalence of small areas, often with local authori-
ties more benighted than were our own small school boards
during the period 1870-1902, and (2) the necessity of employing
a large number of inadequately trained teachers. The imper-
fections of the rank-and-file make it all the more necessary that
expert guidance and direction should be available.1 Perhaps
it is true to say that at present the scientific expert gets more
than his due in America, and less than his due in England. But
it seems highly improbable that the time will ever arrive when
the "educational engineer" will become very powerful in
England, so great is the Englishman's respect for tradition, and
his desire for the free play of individuality, even at the cost of
much "muddling through."
It ought to be added that, even in America, where the vast
scale of things gives every encouragement to mass production
and universal standardization, a still small voice of protest
against the worship of the "psychological joss" is sometimes
heard. In a delightful volume of essays on education, an
American teacher begins by warning his readers that "he has
never studied 'educationally* 'the child' or anyone else—
professionally. He has never prepared a chart of pedagogical
statistics. Above all, he has never measured anything. He is
neither a *pedagogist,' an "educator,* nor anything else difficult
and technical. He is merely a teacher who has loved his work
in his day, and delighted in the companionship of his students
.. . one who feels assured that just as there are a hundred
different ways to write a novel, all of them good, so there are
innumerable enchanting paths threading the luxuriant
1 Hence the well-known difference between the English ^inspector"
and the American "superintendent." Broadly speaking the former is
an adviser, and the latter a director. The former expects the teacher to
supply the driving force, the latter supplies it himself. See Cubberley*s
Introduction to the Study of Education, ch. vii.

